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ABSTRACT 

This bcoklet offers teachers of msinstreaiaed 
educationally disadvantaged and learning disabled students soae 
practical strategies for tailoring general writing assignments to 
meet individual needs* The concept of icalnstreaming is discussed in 
part one, and general strategies for composition teachers are listed 
in part two* Fart three describes 13 specific writing assignments 
that feature extensive prewriting activities for the 
elementary/middle grades, ordered from easy to difficult, and a 
nine-week expository writing course for high school students* The 
last section suggests using writing to improve studenzs* coping 
skills and presents three case studies to support that use* <AEA} 
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Introduction 



During the sutnmer of 1980* a group of four educators - one 
"special*^ and three "regular** - were assigned to write s. guidebook 
which would offer teachers of nialnst reamed ED and students soioe 
practical strategies for tailoring general writing assignments to 
meet Individual needs. As we worked toward a coherent formulation 
of our goals, It became evident that we could not plunge Into the 
area of writing for the mains t reamed student without giving some 
CO ;isl deration to the concept of mains tr earning Itself* *rhe follow- 
ing discussion Is our attempt to clarify our confusion* We share 
It with you In the hope that you will recognise and respond to it 
as a reasonably representative expression of the thoughts and 
feelings of many teachers concerned with mains treating today* 



Tapescript-An Overview 



~I^d like to begin by dhavlng a definition for oalndtreamlng which 
I developed in responde to one that I read In Aprll^s Enitllsh Journal s 
The author, Julie Dodd, began her article **Haln streaming'' by defining 
malnstreamlng as *'the placement of handicapped children In the least 
restrictive environment/^ And I said, whoa, that Id just not true 
at all^ Because the least restrictive environment for one child 
could be a hospital* For another, It could be a seIf~contalned 
special ed^ room^ So I came up with this definition: 

Halnstreasing refers to the placement of students Who have 
both regular and exceptional education needs In the regular 
classroom - l^e^, the mainstream - with or without special 
modifications of environment, learning activities, or 
evaluative procedures: 

Does that sound good? And from the aame article I copied out what 
I thought were some pertinent obaervatlona on why malnstreamlng has 
been resisted by teachers, or hasn't worked well for various reasons^ 
Should I just go through that? 

-^Before you get Into that, when they say, that Is, when they decided 
on this idea of ma ins tr earning • • * 

— Who»s '*they'*t 

-^The school districts. 

*-They really didn't decide^ Nov it*s public law^ 

FubUc law. 

*-Vaahington decided » 

— ^Vhat^d the number of that law? 

PL 94*142; it ^acame a federal statute in 1975. 

^-Uhat were the advantages given for malnstreoming at that time? 

*-That^s a good question. The rationale behind it was the same as 
that which challenged *^separate but equal^^ instruction for Black 
students in the fifties, namely that ^'separate but equal*^ was not 
really equal because the student in a segregated environment is not 
^iven the opportunity to interact with the rest of his peers, is 
not being exposed to the same set of experiences, and is therefore 
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not tecelvlng the same quality ot kind of Instruction, So a group 
of patents, ptlnatlly of leatnlng disabled Iclds vent to WashlnjEton^ 
made a lot of nolae, and got legislators to listen to and suppott 
them^ and ultimately mandate that ^ny student with an Exceptional 
Efiucatlonal Need (EEN) be placed In the '^least testtlctlve envlton- 
uent^* In vhlch he can maxlinally function. Educationally ^ that 
ineans placing the disabled leamet In the setting In which the 
least numbet of dltect Interventions ate needed to achieve steady 
academic and petsonal gtovth* Does that make sense? Anothet way 
of saying it is that &EN students should be educated ^ to the fullest 
extent apptoptlate, with students who ate not handicapped. So to 
give you some examples. Student A might be mainstreamed fot his 
entire academic ptogtam but go to the special ed toont fot study 
halls because he has difficulty handling unstructured tla^. Student 
B might be able to pattlclpate in tegular classtoom presentations 
and discussions t but have to ^ to the special ed toom for one*-on- 
one assistance with writing ptojects, difficult teading assignments^ 
or tests. Student C might have to receive all instruction in one 
ot more subjects ftoa the special ed teacher becauae her skills or 
attending behavlots ate so poot. So baaically^ the concept ot 
least teatrlctlve envltonment is just individualization on a latger 
scale* 

The teachets In js^f dlsttlct vate initially quite negative about 
lt« They saw It as making lm|>oaslble demands. Some thought 
individualizing meant lovetlng yout standards or level of instruc- 
tion, Tetribly demanding. Many teachets had the impression that 
it vas a cop-'out on the patt of the special ed teacher* who at that 
tlice had fewet students and seeded to have an easy enough job vlth- 
out making us take back the vety students who had been tagged 
fot special programing to begin vlth, We sav it as lightening het 
load at out expense* 

— Hy exposute to malnstteamlng has been quite limited* I see it 
more going on atound me. Last yeat 1 had no malnstreamed students 
vhom I votked tegulatly vlth* Thete may have heen one or two that 
vere surteptltlously in toom^ but if so, they coped so veil that 
I dldn^t know it* But in the P^dt I have had a couple that I did 
knov about* Hy impression is, if thete is a firm support system 
and good coismunlcatlon vlth the special ed* teachet^ it can v?tk 
very veil, awful lo: of its success or failure comes down to 
personnel* 

-^-^I^ve had a few malnstreamed kids^and like you, there wete times 
that I wasn^t even aware they wete LD ot even ED students until 
much later into the year because they *.^te so we 11-* ad justed to the 
tegulat cla$stoom* I have uo negative feelings about it at all^ 
as far ^ experience goes^* 

-^-'Vhen I fltst statted to teach^ ve dldn^t have special labels or 
identification procedures fot chlldten. Ve already had kld^ who 
would latet be called ED or LD In out classrooms, and ve just had 



to deal with them* 



-*-Qur school system started Its LD program In 1972, and there vera 
a lot of problems that first year* For one thing, nobody knew 
hov to utilise It* For another, there was a rumor that because 
of their expertise LD teachers were being paid more, or starting 
at a blgher step, than the regular teachers* And the feeling was, 
"They^re getting more money and they're seeing only three klda a 
day* What are they supposed to be doing anyway?" There was 
really a lot of animosity* There had been no staff preparation, 
so we didn't know how to deal with them or how to work together* 
But In time the programs became much, much better* Ue learned 
how to utilize LD teachers and ED teachers, and to benefit from 
their expertise. There was still some resistance* Teachers who 
were used to going Into their rooms, shutting the doors, and not 
opening them again until 3 o'clock had the greatest problems 
adjusting* But I think that once we teamed to utilise the 
knowledge of the resource teachers we called them that to avoid 
labels then malnstreamlng became fairly successful* 

-*-tlow Is there a good deal of Integration of Em kids Into the 
regular curriculum? 

—I think SO- I worked for three years with sixth and seventh 
graders who had real problems In math* There were mpny ED and 
LD kids In that class each year* One resource teacher worked 
right In that class with me and It was a very pleasant experience* 
Together we were able to develop a lot of good strategies* 
Because I had three or four malnstreamed students in my homeroom, 
she also taught lae how to modify curriculum In the Language Arts 
area* It was during these years - and I hsd already taught for 
several years prior - that I first became aware of the need to 
modify curriculum for anyone* Before that I would give what I 
thought was a middle-of-the-road assignment, and some kids would 
do well and others wouldn^t* When I first began to practice mod^ 
Ifylng curriculum. It was because ef those LD teachers* I even 
ipodlfled directions, and now I'm a great one for giving both oral 
and written directions, writing them on the board step by step* 
I did that last year when I had no exceptional students because, 
not only had It become a habit, but I found that It got better 
results from all the students* 

—Would you say that your school system Is now working well with 
malnstreamlng? 

— Speaking from toy own experience, yes* I think the regular 
teachers are now fairly proficient at utilizing the expertise of 
the resource teachers* But It was a ir-^ time coming* Now we 
also realise the additional responsible ,tles that EEtf teachers 
have, such as developing an I* E- F* (individualized Educational 
rtan) for each student and holding conferences with every one of 
those parents at least two or three tines during the year. And 
very often that has to be done outside of the nc^l school day* 




But it uau d long tlce before regular teachers were aware of all 
the things that special teachers have to do. 

-*-*The biggest probleo I have with malnstrcunlng 1^ working with i..o 
types of regular tesehers. Therc^s che one who doesn^t want to 
acknowledge that he doesn*t have total responsibility for the 
student* and the other who doesn't want to adoit that she has an^r 
responsibility for the student. Between those extremes are a 
nuniber of very eooparative teachers who are eager to help students 
fulfill their potentials* As for the extretsists* a large portion 
of the blame for their lack of cooperation rests with me. It^s 
easy for me to be intimidated by people who give a very strong 
impression of wanting to do things their own wayt and sometimes 
the very teachers who want or need suggestions the most feel 
foolish asking for them. Or they'll ask the principal or the 
school psychologist instead of rne* So I see myself as needing to 
work at becoming both more approachable and more assertive at the 
same time* I need win their trusts and I also need to become 
less fearful of insisting that teachers follow through on some 
strategies which will facilitate ^ particular student's learning 
or development* 

—How many disciplines do you work with? You talk with the science 
teacher^ the language arts teacher* all subject teachers* But 
do you also have to work with the phy* ed* teacher? 

—Absolutely* And the industrial arts teacher^ art* music* home ce.— 
everything* So it's very important that I eome aeross as someone 
they can trust with their coneerns. Righc now I have to admit 
that has been and still is a problem* But I'm vorking on it. 

— I think ve Ju$t wrotA our own paper on the ma ins t reaming 
experienee. Does Dodd have any more to say about ic than we d:Sd? 

— Kot at all* But it took her only about 150 well'^chosen words to 
say what we said — never mind; I'm not going to count! I)ere*s 
Dodd^s simuary o£ teachers' reactions to ma In streaming: 

In general* mainstreaming has not been eagerly accepced 
by most teachers. Many teachers see having mainstraamed 
students in their classes as ^n unnecessary burden added to 
their already loaded teaching sehedule* Others question 
their ability to teaeh "special" students (Ptigac ^979)* 

A crucial weakness in the Implementation of mainstreaming 
has been the inadequate preparation of regular ceachers to 
work with mainstreamed students* (Morsiilk *1979) . Although 
most college and university teacher preparation programs for 
regular classroom teachers now include courses in taainstream- 
ing* most practicing teaehers have had little or no training 
in how to work with handicapped students* lAnother problem is} 
that most mainstreaming training programs have been dev'sfioped 
from the perspective of special education teachers vith 
emphasis on individualized needs of students and diagnostic- 
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remedial technlqu«8» which differs from the perspective of the 
regular teachers who are icore geared to subject matter and 
whole classroom management systess. The effects of such train- 
ing (have frequently been] *^confuslon, resistance and^** 
unsuccessful results^ (tiahmlas and Allnutt fl977).^ 

—That sounds like a synopsis of all the things we*ve said so far. 

-^Yes, but It^s nice to be able to j;how that our observations are 
supporter] by existing literature. That gives us some additional 
credibility and authority. 

— So where do we go froti there? 

— I think It^s time to move Into the area of writing Itself. Dodd 
Identified one teacher need as better preparation for dealing with 
malnstreamed students. We are going to try to provide some of that 
preparation In the forv of writing strategies for the ED/LD student. 
I thought we could begin by listing several strategics that can be 
generally applied by any teacher In any content area, and then give 
escemples of typical writing assignments and show how each one could 
be specifically adapted or modified. 

— Might we also list * or would they be conspicuous by their absence 
those things that are least effective? Like the do^s end don^ts. 
There would be no sense In mentioning those don^ts, would there? 
Things not to do? 

— Maybe that could be solved by . . . 

— It*s better to think positively. 

— Right. It would probably sound preachy anyway. 

<~-Yeah, and it might step on toes* 

-*-OKt so we^re talking about the do's. 

— Can you give us an example? 

—Sure. ^'Reduce length." If your class Is supposed to write a 
two-page character sketch, for example, the student with writing 
difficulties could be asked to do just one page, or even two 
paragraphs. 

—How do you explain that to the kid who says. "Hey, I'm really 
struggling to get these two pages written, and Johnny Is already 
finished because he only had to write two paragraphs?" 



Dodd, Julie. "Ma ins tr earning", pngllsh Journal , April 1950, 




leglcuiace and ofcett*ask^ quesclcn* Flrsc, It^s probably 
goltts CO take Johnny as mich Cine and efforc Co do a good Job on 
his two paragraphs as it would cake a acudenc of average abillcy 
to wrlce two pages. Secotid^ you have Che option of ntaking chls 
inpdif icaclon for any; low^ablllcy scudenc, noc JusC che onea who 
are specially programed. Third, you could glva all the scudents 
an opclon vlch respecc Co lengch by specifically defining che 
boundaries as "no shorter Chan two well- cons crucced paragraphs 
and no longer dian two pages." Fourch^ you could give the whole 
class, tyx Jusc che coaplalnerSt an edifying lecture on che concept 
of human varl^nce^ emphasising that JusC as you don^c chrow a 
poor awlmer Inco che deep end of che pool before he^s inaatered 
some scrokes, so you don^c ask more of any scudenc than he or 
she Is capable of performing a;: any given time. Don^c forgec 
to polnc ouc thac a person who doesn^c yec wrlCe very well is 
no more inferior co anyone else Chan someone who doesn*c know how 
CO ski or dive or play che piano, 

— That^s noC bad. You know, Jeannine Dobbs makes a very relevanc 
polnC in her arclcle "Teaching Utlclng Co Qnoclonally DlsCurbed 
Children," She says, "Give more supporc Co sCudenCs during che 
process of wrlclngt and less aCCentlon Co the product," Thac 
advice is applicable co all studencs, 

— Exaccly, The process is Imporcant, 

— Ic's more Chan InporcanC - it's crucial! 

— Besides, mosc kids area^c as crlclcal of differential creacmenc 
as ceachers chink chey^re going Co be, 

^Thac^s true, Ky son has Just finished flrsc grade, and he Calks 
abouc how chere are cercaln kids - he doesn^c use che word main* 
screamedt buc "specials" - who were in his class In Kindergarcen 
and flrsc grade. So he Is already aware of che real ley of main* 
streaming, 

^How does he react Co Ic? Does he consider che presence of che 
"specials" CO be a nuisance? 

— No. He <tld some, . .well* he dldn*c tease or anychlng like chac, 
buC he did have a couple of negaclve Cerms chac he used Co refer 
CO che special kids. Or he*d come hooie and say^ "You know, Jason 
can hardly calk*" When he was in Kindergarcen parcicularly he^d 
comm&nC on Chls, And we'd ask hlic, you know how come? And 
he^d say, **X don*C know. He Jusc can*t talk, BuC ceacher says 
we^re supposed Co calk to him anyway. He*s supposed Co waCch us 
move our mouChs." So obviously che Ceacher had done something In 
cerms of preparing che kids. Then we as parenCs only had Co 
reinforce the idea chaC Jason had special needs, and my son should 
slttply cry co realise and accept chac. And he has. And heU noC 
a parcicularly unusual kid; he doesn*c have any excraordlnary 
perceptions or deep Inslghcs abouC anychlng. He^s JusC a kid. 
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— I*ve also been Inpredsed vlch Che way Uids can colerace individual 
differences^ I*n going Co have four special ed Uids In my fifch 
grade class naxc year - ED and LD and one child vho^s a combinacion 
and has many, many problems^ I observed him in his fourch grade class 
chis spring Co see how chac ceacher dealc vlch hltn^ She gave a loC 
of her ciioe co him, and che ocher kids seemed Co cake ic In scride. 
I was really itcpressed wich scudent reaccion. There are cercain 
kids who have fomed a supporc group for chis parcicular child; chey 
help hlB, guide him, and encourage hlB^ And chose coming 
along CO my class vlch him, TheyVe Ilka a ceam. I feel like I^n 
geCCing a compleCe infield! I Chink ic*s greaC. And noC only Chac^ 
this kid has many unusual classroom behaviors^ When I venc Co 
observe him I was also InCeresced in Che reaccions of Che ocher 
kids. He*d do his number, and I*d look around, and Che ocher scu- 
denCs would jusc be sictlng chere oonchalancly, because Chey had 
gone to school with chis child since Kindergarcen. They were very 
used CO him* In fact, some of che kids even poincea ouC Chis chlld^s 
ImprovemenC over che years^ They acCed really proud of Che face ChaC 
Chis boy had made so mich ImprovemenC, and chac chey had been a pare 
of it 4 ThaC*s real accepcancel 

— I agree vlch you. I see a loc of hope for mains creaming. I chitk 
kids jjre accepcing ic, and I don^c see - maybe ic goes on in che 
cafeceria or in che halls - buc I don^c see a loc of harrassing or 
ceasing of mainscreamed kids. 

^-Well, I almosc scarted crying while you vera speaking, because 
vhac I see going on, vhac goes on in my school ^ lotf is Chac Che 
EEN kids are ofcen scapegoaced by ceachers vho, vhecher Chey mean 
CO or noC, have ways of encouraging ridicule^ And I gec so upsaC 
abouc ic because ic*s so fruscracing, and it jusc undoes everyching 
we've been Calking abouc^ when che very behaviors you*re crying Co 
train kids co ignore are che ones some ceacher chooses Co publicly 
rebuke or ridicule^ I don*C wane Co end Chis discussion on a 
sorrowful noCe, buC ChaC i^ a real sore poinc wich me* 

—And ic's a valid one, coo* BuC if you look aC ic from che ceachers* 
poinC of view, maybe chey're frustrated, Coo, from noC knowing how 
else to cope, and so vhac Chey need is Co be given a vider range 
of alCernaCives Chan Chey'ra presenCly aware of* 

— Yes, and locs and loCs of supporc from Che specialise vhile 
Chey 're trying them ouC, and lots of praise even when - especially 
vhen - things don'c seem Co be vorking* 

— What you're saying is, ve should pay more accencion Co che procecs 
and less Co che produce, jusc like ve said Co do vlch kids* 

— Why noC? Teachers are people Coo* 

— Righc* So lec's go home and vrice che nexc chaper* See you comorrow 
vlch your assignmenCs* 
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General Strategies for Writing 
Instructors 



1* Use gntall groupa .. Small group work coula be centered around 
scudencs^ vrlcing needs. For Instance* one group could work 
on littprovlng chelr papers' punctuation^ while another group 
mlghc be working on the use of fooCnoces. Esch group would 
consist of several students who have weaknesses In chese 
areas and a couple of students who are strong In these areas. 
As Che particular areas of concern ctiange^ so would Che 
composlclon of Che groups* (Dodd» 19SD) 

2. Work In pairs . Using che %uddy" syscemt studencs read one 
anocher^s papers aloud^ proof each other's papers^ and ask each 
ocher Co explain any unclear passages, 

3. Use Peer Cucors , This Is similar Co the scrong studenCs 
working with Che weaker ones In small groups ^ here Che 
asslscance is delivered on s one'to*one bssls^ 

4. Reduce vrlccen asslgnnencs . Taking InCo conslderaclon Che 
needs and ablllcles of esch scudenc^ you can vary che lengch 

of wrlccen asslgnmenCs. For InsCance* If che class Is assigned 
CO wrlce a 2 page characCer analysis^ you mlghc have che lov 
ablllCy studenC vrlCe one page^ or even 2 paragraphs. For 
scudencs vlch severe deflclcs^ vrlcing 2 paragraphs correccly 
will require approxlmaCely che same efforc chac Ic will cake che 
rest of che class Co write 2 pages. (Dodd^ 1980) 

5. Clve opclons wlch respecc Co length . By giving che enclre class 
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a range off sayi 2 paragraphs to 2 pages, the exceptional or 
lower ability student Is not singled out. Surprisingly enough, 
ntost good writers will choose the lengthier option » and even 
Identified underach levers nay be motivated to vrlte mor^ than 
the minlmuia amount when not required to da so. 

6. Establish Individual performance criteria. In general, the 
entire class should be aware of your goals and expectations far 
each assignment. For the mains t reamed and low-ablllty student, 
these criteria could be reduced or modified to conform to the 
capability of the Individual learner. 

7. Allow ample In-class time for all Phases of the writing process . 
Be available to provide assistance ^nd feedback at each stage of 
composition (pre^vrltlng, composing, editing). 

8. Allow extra time for assignment cocapietlon . In one learning 
paradigm, the key element in learning Is tljane (Carroll, 1963)* 
Some students yill require more time to complete assignments. 
Rather than be penalized for thlSi they should be encouraged 
to edit and revise until their Individual performance stand* 
ards are achieved. 

9. Use positive reinforcement . Emphasize what Is good about the 
malnstreamed student*s vrltlng. EHH students are easily deterred 
from making another attempt at writing If their Initial efforts 
evoke mte criticism than praise. 

10. Modify your grading Practices . For example, do not grade every 
assignment; grade only the finished product. Give separate 
grades for content (ideas) and mechanics (spelling usage). 

11. Break long-term projects down Into discrete assignments . Have 




at) established due date for each aegment. 

Be specific . As a general rule of thumb* ycu cannot be too spe- 
cific. You will find that most children* even those of low 
ability* will be able to fulfill a task when they are given 
complete Instructions on how to perform It. 
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Specific Lessons and 
Modification Strategies 



In Che following pages » we acceopc to provide a vorklng model 
for C86k-enaly3lT:g a writing asslgnnenc Inco lt9 smallesc seqqenclal 
ecep9. We offer chid model a? the modC viable and economical way 
CO provide for Individual differences and ensure TOdxitBum success 
for each scudenc. Before Incroduclng Che models ve would like Co 
explain hov we came Co develop Ic^ and why we believe so strongly 
In ICS value co che wrlclng ceecher and Co Che sCudencs* 

A Format Is Tentatively Proposed * 

Our original plan for this chapcer was chac che chree ceachera 
represenclng the elemencary /middle and secondary grades would aubnlt 
examples of asslgnmencs acCually need In class. The EEH ceacher 
would Chen propose che specific modifications, Thac would bring 
each asslgomenc In line wich che ablllclea of lower-^achievlng ED 
and LD scudencs. As Indlvlduale^ the chree classrooom teachers 
wroce up a sampling of chelr asslgnmencst as a ceam^ we come 
cogecher co discuss them and see whac modlf Icaclons we would 
suggesc. 

The Need for Clarlcy Emerges * 

The flrsc asslgnnnsnc was read aloud t '*WrlCe a 5 ^ paragraph 
characcer sketch of some minor characcer In Johnny Treaaln ." The 
follow^p quesclon^ "How would you modify chac?" elldced che 





response, "Modify what?" It soon becanie evident that expectations 

could not be modified unless they were explicitly stated* What 

exactly were the requirements for this asslgnnient? Why 5 paragrophs? 

Was each paragraph to deal with some specific content* and If 

what should that content be? What criteria would the teacher use 

for evaluating the completed assignment? As the teacher who had 

submitted the assignment answered each o5 these questions, we began 

to see how the assignment could be written to make eicpllclt ths 

expectations which were hitherto known only to the teacher* 

The Role of Prewrltlng la Clarified . 

With our revised and refined assignment In hand, we felt 

better prepared to deal with modlf Icatlons^ The discussion now 

proceeded along these lines 

Reg4 Teacher: Ve could have the malnstreained student do*** 

£EN Teacher: You woul'in't need to inake that modification 

If, before the class begins writing, you*** 

Reg* Teacher: Well, how about If we have the malnstreamed 

* 

student* * * 

EEN Teacher: That could be avoided lf» prior to writings 
the whole class would*** 
As we develop-^d a repertoire of activities that could be engaged 
In by the entire class before composing, it became obvious that 
when all students were thoroughly prepared, fewer modifications 
were needed^ 

A Task ~ Analysis Model Is Developed * 

The very essence of successful task analysis can be expressed 
In two words: Assume nothing* The content and sequential ordering 




of our pre-wrltlng activities was detetmlned by the answer to the 
quaetlon **HhBt does the student need to know In order to do that?" 
As We answ^^red this question over and over for each asslgninentt 
each activity* ve were api^alled ar the number of things we had 
taken for granted In tenos of what we expected our students to 
knov or be able to do. We b'icame avare that at some point In a 
child's life* adults begin to make too many assumptions about the 
chlld*s state of readiness or preparedness for a given task. It 
seems that only the very young and the devel opine nt ally disabled are 
given our tacit permission to be Ignorant of the correct way to 
execute a task which we adults expect all older children of average 
Intelligence to be able Co perform. In fact* task analysis Is 
generally a required course only for future teachers of the develop-* 
mentally disabled* and very few other educators l^anv to use It as 
a practical model. Although the writing process has been broken 
down Into the three basic components of prewrltlng* composing* and 
editing* we believe we may be the first to apply task analysis so 
directly and deliberately toward the formulation and sequencing of 
prewrltlng strategies. 
A Success-* Oriented Philosophy. Ihierges . 

The Justification and rationale for using a task-*analysls 
model to teach writing Is that It enables students to achieve success 
In their Initial composing efforts. Yet because teachers are the 
product of a society which believes that people learn through 
their mistakes*we often set our students up for Initial failure. In 
the process of developing our model lessons* we found that vettoot 
were guilty of that practice. For example* one teacher submitted 
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an aselgmnent direcClnS sCudentd to wrlce a paragraph Inscructing 
someone how to make a peanuC buttcr-an<J-jclly sandwich. Another 
suggested ChaC as a prevrlclng acclvltyt acudencs Use In order all 
Che seeps they vould need Co execute In making che sandwich. This 
prewrlclng acclvlcy vas Initially objected co hy che teacher vho 
contributed Che asslgnmenCt on che grounds chat gecclng che scudencs 
to chink abouc Che sceps chey would have to perform would enable 
chem to vrlce clearer* more accurately descrlpclve paragraphs. 
'*Wellt why shouldn'c th^y?" one Ceacher aaked* "Because then It 
wouldn^c be funny," che contributor replied, '*Why — you want Co 
crick themj" Che first ceacher exclaimed. The concrlbucor admlcced 
chaC this was Indeed the case, but that the lesson had been toe ant 
CO Illustrate "crlal by failure," and sCudenCs thought It was fun. 
The point Is that, with the best of InCenClon^ mosc teachers assume 
thac "tricking" studencs InCo exposing chelr Ignorance will get 
chem to pay more atcenclon Co che errors thac are afceruards polnced 
out CO chem. Our commltceef hoveveri now feels thaC this failure-^ 
orlenCed approach to teaching contradicts escabllshed principles 
of learning. The preponderance of research In the areas of operanc 
condlclonlng and behavior managemenC Indicates that for the tiajorlty 
of subjecCSf reward Is a far greater InducemenC to learning than 
punlshmenc. And vhac Is more rewarding than ^success? 
"PracClce Makes Perfecc" , 

When ceschers adhere to su ccess- ot 1 e n ted philosophy* chey 
assutue Che obligation to plan carefully In order co maximize student 
potenClal for success. An examlnaclon of our model lessons will 
reveal chat In carrying cue all of the prevrltlng acclvltles* th^ 
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student has done everything hut write the conposition - and in some 
cases* has actually done that as well. This "rehearsal for writing** 
is ntotivated hy the fact that we ^ ascribe to the concept of 
learning by doing . One learns to ride * bike by riding a bike. 
Students learn to write by writing. A ^'practice compos it ion,*' 
or rough draft* gives the teacher a basic for assessing ^^hether his 
instruction (i.e,» student preparation) has been adequate, We can 
inspect it to determine whether student needs exist* and w^ can 
teach to the needs we find by providing additional opportunities 
for practice, the evaluative feedback we give students on their 
first drafts would never be in the form of a grade* hut should 
conaist of specific constructive suggestions for Improvement, which 
they will then be given the chance to incorporate into their revisions. 
The paradigm for writing thus becomes: 

PRBHRITI»C 

(reviewing needed skills, defining an audience and a purpose for 
writing* selecting and organising ideas) 

COMPOSING 
(writing the paper) 
EDITING 

(checking for clarity* fluency* spelling, and methanicf^) 
EVAIUITING 

(identifying specific strengths and weakr:esses) 
REVISING 

(using feedback to Improve the composition) 
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All Ate Includfla. 

One of the nodt exciting discoveries we made while writing 
this Culde ves that the Instructional oodel presented here appears 
to offer the greatest potential for successfully Integrating 
the EEN student Into the malnstreaia of Xearnlng* Instead of sending 
her Into the classroom for the purpose ot being educated with 
non- handicapped peers and then presenting her vlth a low^level 
"alternative" assignment on which she must work alone^ our model 
offers the malnstreamed student a chance to participate with the 
class during each phase of the writing process^ to engage In every 
Instructional activity* and to experience success In even first 
compositions* Frevlously^ our best efforts to Integrate a lower- 
ability child Into the regular classroom have £re<iuen£;ly failed 
be^f^use In our well-meaning attempts to Individualise his Instruction 
we have Inadvertently Isolated him and called attention to ''differ- 
ences". Qur model* on the other hand^ exemplifies the concept of 
the least restrictive environment. That It therefore benefits the 
EEH student Is obvious; but It docs more than that. Xask-^ana lysis 
of writing assignments enables all slow leatners and underachlevers^ 
not just those In special programs* to experience higher levels of 
Involvement and success. When students are Involved and successful* 
their disruptive actlng-*out behaviors tend to decrease, benefiting 
the class as a whole by promoting an atmosphere conducive to writing. 
As the need for disciplinary Intervention diminishes* the teacher 
can devote more time to providing the student writers with on^^the^ 
spot feedback and assistance. When all are Included* everybody gains 
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More is Mor^ . 

Refined rask analysis is no easy process; it is a cedlous and 
cliae- consuming procedure. Our initial aCCempCs to revrice an assign* 
menc and develop appropriate prewricing accivicies for ic were 
fniscracing and mentally exhauscing. BuC Che more tre persevered^ 
Che more adept tre became ac wording wricing assignnenCs in such a 
manner Chac Che preliminary accivicies began co suggesC chemselves* 
A projecc which we had undercaken in che hope of ber^eficing ocher 
Ceachers and cheir scudenCs Curned ouc co be of ineffable value co 
us. In Che course of wricing che lessons^ tre ourselves had co 
undergo each phase of che wricing process defined in che paradigm 
above. This experience has forced us co bring co conscious aware* 
ness and re->examine many of our values and asstiopc ions concerning 
education in general and the ceaching of wricing in parcieular* 
We emerged from cbe experierice vich che realizacion chac che more 
tre had puc inCo ic^ che more tre had goccen from ic in che form of 
greacer underscanding » empachy^ and humility. 
Exemplary lessons are Used . 

In che following pages tre have provided che wricing ceacher 
wich a number ol' sample assignmencs for eleoencary^ middle^ and 
high school sCudcnCs chac will serve Co illuscrace che process 
described in chis racionale. We have included a variety of cypes 
of wricing (descripcive^ narracive^ infonsacive^ and persuasive) 
and pocencial audiences (boch real and hypo che cical). Each lesson 
is cask-analyzed in che prevricing phase» and several of che 
lessons include suggescions for composing^ edicing^ evaluacing^ eT)d 
revising. Specific modifieacion scracegies are provided for chose 
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«S9lgTuef\Cft vshttt tht pcocesft of c«9k tnalyals was unable Co bring 
Che asBlgnaenc vlchln Che ablllcy cange of che lease capable studenc. 

Ic ehould be noced chat ttodlflcaclon of a given assignmenC 
«ll<ma Che mainscceaned ^EN and che low-achieving acudenc Co ceach 
Che saise objeccivea as his ukoce capable claasmaCest inaamuch as che 
toodif icacions are uaually accompliahed by vacying che Individual 
performance criceria* 

Modificacion is checefore superior and pceferable co assign* 
menc subscicuciont because ic docs noc disbar any learner from 
full paccicipacion in all phases of vricing inscrucciont and does 
noC requice che Ceachec CO develop one or inoce alcemacive non- 
relaced lesson plans^ 



Assignment for the 
Elementary/Middle Grades 



The lists of Frcvritlns Activities for the lessons thst 
follov should not be considered exhtuetive. £vea this booklet 
was going to press* we were still thiiiklng up other Activities thst 
could or should hsve been included. Moreover^ tescbers should feel 
free to try out sny of the sssigmcots without feeling obligsted to 
present the lesson in the osnner described. These sre only exoplsry 
lessons* Included prisirlly to IHustrste process* not to dictate 
content. Assignnents for the elsflcotsry/middle grsdes sre loosely 
ordered front the essier to the more difficult, Cftch one is indepen- 
ddt of the others* snd ss s whole they do not constitute a 
systeastic writing progrsm* 
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Type of vrltlng : Descriptive 



Audience : 



Peers 



Assignnent * 

Write a paragraph on how to make a peanut hutter^and-* jelly 
sandwich. loagine that you are giving directiooa to sooeone Mho 
has never before made a sandwich of any kind. Be as specific as 
possible* Don't asstuoe anything* 
Prcwritine: 

a. ExaToine samples of clearly written directions. These 
could be from cookbooks^ mo^elSt textbooks* automobile or appliance 
manuals t etc* 

b. Present a list of scrambled instructions tor simple tasks 
and have the students practice unscrambling them* 

G. A variation of (b)* Cut up ^ or 5 sets of 'instructions " 
that contain the same nuoiber of steps as iM or if 5 the number of 
pupils in your class* Divide the class into 4 Of 5 teams and give 
each team captain one set of instructions to distribute. (Kote: 
each team should know what its 'instruction^' are for*) Students 
line up in the order that their directions should be followed* 

£ach team should signal Mhen finished so the teaclier can record 
who finished first* second* etc* When all teams have arranged 
themselves* students read their instructions consecutively* beginning 
with the team that finished first* Students on the other teams 
decide whether the presenting teata is really arranged correctly* 
The winning team is the first that finished in correct order* (The 
difficulty of this activity can be increased* if Jeslred* by dividing 
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the class into 3 ttam and distributing lengthier sets of instructions, 

d* Present a deoonstration of how to aake a peanut butter- 
and^jelly sandwich. Students observe and take notes, then compare, 

e* Stage a cotinter^daioonstration of hov to make, or aek stu- 
dents for exaaplee of, the most poorly-made "silly sandwich" you 
or they can imagine. Point out that etudeate could end up with 
euch sandwiches if their directions are unclear, not specific, or 
out of order, 

f. Explain to the class that today you ava going to make 
peanut butter^and^j elly sandwiches. The sandtilches will be made 
according to their specific directions* Have assembled at the 
front of the room, or where everyone can see them, oil the materials 
needed for sandwich making; bread, peanut better, jelly, knives, 
paper plates, 

g. Each student then lists, in order, all the steps s/he 
would execute in making the sandwich, 

h* Instruct tlie students to combine the sentences on their 
lists into a paragraph, using ordinals and connectors such as "First," 
"Secoitd," "Then," "Kext," "Finally," (these words can be written on 
the board)* 

Composing : The students write their paragraphs. 
Evaluating ! 

Hake a sandwich for each student according to the directions 
s/he Has given you* Read each step aloud as you execute it* In 
spite of all the ^rewriting preparation, you should wind up with 
quite an odd assortment of edibles (some may even rescnble paanut 




but t«r»and* Jelly CAndvichesI) Students thtn eat their ccnpleted 
vandwicheSt and eve^^one has a good tl&e* 
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2, WRITING A SEHSOHY POEH 



type of Wtlting ; Descriptive 



Xudicnce : 



Peers 



Agsignaeat i 

Utite a 6*liQe descriptive poem about en edible object. The 
fitet 5 lines vill describe the object ftom the standpoiTit of each 
of the senses Id the following otdett sight (hov it looks)* touch 
(hov it feels), saell* sound (the noise made when 7om bite into it) and 
teste* ^e lest line vill name the object ot include its name in 
a desctiptive phtase ot exptession of feeling about it, 
Ptewriting ; 

a. Give each student an edible object (epple* tangetine, bagel* 

etc) 

b* As a class, discuss the object^s etttibutes as they appeal 
to each of the senses - how the object looks, feels* snellsi etc, 
Bicoutsge the class to expand ons'wotd desctiptots (e*g*, "ted*') 
by eaploying coopatiscns and vivid nodifiets (e*g** How tedT Red 
Uke WHAT? As ted as WHAT?) 

c, Utite patticulatly ftesh ot sttiklng phtases on the board 
as they ate suggested by the students, Ifotklng as a class, attange 
some of these phrases into a Saline stanza which vill serve as a 
model. Elicit vatious desctiptive endings (e,g,, "Petfect apple" 
ot *'Qh, how I love jtiicy applesMOi and have the class choose one 
fot the last line of the model, 

d, Shate anothet model (have dittoed copies available), Kate 
hov ftee vetse can dispense vith c^ttsin conventions such ss complete 
sentences and end punctuation in favot of vivid phtaaes and ftesh. 
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unexpecCed Images, 

e* Tell Che studencs Co bring a single «dible obJecC (not 
^ GOmpodlCe like a saled or sandwich) of chelr ciiolce Co class Che 
nexC day, (The Ceacher, mindful ChaC some sCudenCs might forgeC 
Chelr edible, will have some extras availablet as well as a knife 
to spile sdme for sharing,) 
Compos Ing t 

Each student wxices a sensory poem describing his edible 
following Che model previously wrlcten or sCudled. (Noce: Make 
sure each sCudent has, or can see, che lisc of senses writcen In 
the order suggested here; sCudents should also have copies of the 
model poem previously vrlCCen or studled^^ 
EvalaaClng ; 

Each sCidenC reads her poem co che class. ClassmaCes share 
their reacClons and evaluaCe Che poem by polnClng ouC any fresh 
Images or sCrlklng comparisons Chey observe, 
VarlaClon : 

SCudenCs choose their edibles and do chelr composing aC 
home. The nexc dayi each studenC reads only che first 5 lines of 
his poem Co the class. Classmates take turns guessing Che obJecC 
described. 
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3- yRXTIHG A FANIA5V 



Type of Writing : Narra t Ive 



AudlePcfe T 



Peer 3 



Assignment : 

Imagine you have turned Into an animal or an Inanimate object. 
Write a fictions account of a day* or part of a day. In your life. 
Preyrltlna : 

a. Discuss the concept of personification. Share models of 
chlldren*s stories which give Inanimate objects or animals human 
characteristics. 

b. Review the use of the first person narrative point of view. 

c. Review verb tense, pronoun usage* end punctuation used 
conversation. 

d. Use the following trigger questions as a guide for the 
students to follow: 



1) What Is life like for you (the thing or animal you 
have turned Into)? 

2) What makes you happy? Sad? 

3) What do you wish would happen to you? 

4) How are you treated or used by people? 

5) uhat things make your life easy or difficult? 

6) Uhat things In your life do you wish you could change? 



Compos Ing : 

a. Students could t>c given th<& option of beginning their 
composition with the phrase: "When I woke up this roomlngf I looti;ed 
In the mirror and found I h?d turned into a . . 

b. Bach student should write from three to seven paragraphs. 
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a. Students work 1q pairs to make each other^s compositions 
grammatically correct. 

b. Students share their finished products vith peers. 



this assignment has been significantly rewritten and calls 
for greater specificity than originally presented in the classroom. 
In its present state* it should prove siotivating enough for 
students of all abilities and further modifications would therefore 
not be necessary. 



Comment: 
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4* VRITXKG A JOURHAL 

Type of Writing : Itarrdtlvc 

A^dleqc^ : Self (peers/ cescher opclcnal) 

AaslgPttent : 

ScudeoCs will k^ep a dally record of choughcs and experiences 
lit a journal « 
Prewrltlng : 

a« Examine and discuss samples of journal writing, 
b« Share ideas for Che kinds of subjects/ copies scudencs 
could wrlce abouc. For example, scudencs could describe somechlng 
chac happened during che day^ a new or different Idea^ something 
that exalted or bored them* a frleodahlp^ etc, 

c. Share Ideas for the form the journal entries could take 
such as a paragraph, a series of questions^ various poetic scyles* 
etc. 

d. Establish the nuober of times per veek entries should 
be made^ the length of time the journal will be kept^ and whether 
lii*6lass or outslde*cIas8 time would be required, 

e. Dophasl^ that journal entries are private and sharing 
is optional, 

Cottneats : 

Journal entries entourage children to organise thoughts, 
think creatively^ and write coherently. All children should be 
able to succeed on some level with the format described* therefore 
no modifications are necessacy. 
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5. VRinNG (OR TRAKSiCRlBING) AN tNIERVIEtf 



TVP^ of yritln&t Infot«tlv« 



Agslgiageat : 

Intervleu one of your clasdnatea and then write ^ patsgtaph 
based on tha Information you ^Hacovaradf ot maka a tape recording 
of the Intarvleu and transcribe it. 
Frewrltlng: 

a. Dlacuas the Intarvleu process as a vay of getting to know 
someone better ^ relatively short amount of tlnte. Suggest that 
the questions asked by the Interviewer focus on a specific aspect 
of sotaeone^s life. For example, the questioning may centet around 
biographical data, the faaily, a specific Interest, the high point 
of someone's life, etc. 

b. Group students according to the focus selected. 

c. Help each group generate questions appropriate to their 
focus. Review die **Flve Vs." Suggest that questions be formulatei^ 
In an open-ended manner or<ler to discourage monosyllabic responses. 
(Helpful hint: Ask questions that begin vlth *1iov" and *H^hy.^*) 

d. Students who wish CO tape their Interviews are shown how 
to use the tape recorder. 

e. Students Interview one another pairs. 

f* After collecting the Information, discuss paragraph 
organization or transcribing procedures: 



1) Formulate a good topic sentence Identifying the 
specific focus of the Interview. The body of the 
paragraph should consist of supporting details. 

2) Review correct punctuation for quotations and the 
use of the colon for transcribing. 
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Students write the p^rAgraph or tranacrlbc the tape, Tftacher 
clrculatest checking for correct puDctuatlorit verb tense* ussge, 
^aluttlna : 

Share the paragraph or the Lfanscrlptlon with peers, 
b* Originally paired partners evaluate one another^s inter- 
views according to the following criteria: 



1) Was the information gathered relevmit to the focus 
of the interview? 

2) Would you have liked the interviewer to have askeJ 
further questions? 

3) If sOt what questions would have inade the intervietf 
iDore coaplete? 



Revising; 

Students who received evaluative feedback indicating weaknesses 
in their intervievs conduct a second intetvlewt tightening the focus 
or eliciting further information from che subject. These intervievs 
are then written up or transcribed as direcred. 
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6. URlTXflO A fiUSlKESS LETTER 



Type oE Writing; 



Persuasive 



Atidlence; 



(FlcClclous) Handy^Dandy Manufac Curing Co. 



Public Relations Director 



Assieninent : 

Urite a letter to the Public Relations Director of the 
HandyDandy Hfg. Co. in which you (1) identify a faulty product; 
(2) describe how the product defect has inconvenienced or injured 
you; (3) express how you feel about the inconvenience or injury; 
(4) demand satisfaction from the company. 
Prcwritinft ; 

a. Discuss general characteristics of Che business letter: 
heading* inside address^ greeting* closing. Urite on the board 
sample greetings and closings ^ Gentlemen^ Dear Sir or Madam» 
Sincerely, Yours truly* Review such mechanics as the use of the 
colon* comma, etc« in the parts of the letter. 

b. Examine all kinds of business letters and discuss theot. 

c. Find and share many different letters of ccmplaiiit. 
Find or create one that follows the fonnat above and distribute 
copies to each student as a reference* 

d. Distribute the following scenario, and read it aloud: 

You have purchased a Kandy*Dandy Garage Door Opener that 
opens and closes your garage door with the touch of a button 
from inside your car. The remote-control push-button tuner 
on your neighbor's TV also happens to open and close your 
garage door. This has resulted Ui damage to your car 
(a smashed hood) and to your person (three fingers sprained 
while trying to get the garage door off the car hood). The 
Handy*Dandy has a 5-year guarantee and you bou^nt it three 
weeks ago for $129.00. Urite to the Public Relations Director 
of the Handy-Dandy Manufacturing Co.* 1124 Maple Street* 
Uarren, Ohio 53521. Express your complaint and ask for help in 
resolving your problem. 
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ft* Students vrlte the heading^ inside address^ snd salu- 
tation on their rough copies. Circulate around the room to assist 



b. Students vrlte the body of their letter, following the 
i&odel provided uhlch Includes all fo*jr points discussed In the 
order given. 

e. Students write the closing and sign their letters. 
Clrojldte to spot check for correct placeiaent and punctuation. 
Evaluating : 

a. Students exchange letters. 

b. Each student now assumes the role of the Handy-Dandy 
Company's Public Relations Director. 

c. From. the viewpoint of the FR Director^ each student 
answers the following <)uestlons (handout provided) about the letter 
he has received: 

1) Does the tnrlter clearly Identify his product? 

2) Does the tnrlter clearly Indicate the product's defect<s}? 

3) Does the writer provide sufficient evidence that the 
product Itself Is at fault? 

4} Can the FR Director sympathise with the feelings of 
the writer? 

5} After reading the letter^ does the PR Director want 

to help the writer solve his problem? (if not* why not?) 

6) What suggestions can the FR Director give the writer 
for making his/her letter more persuasive? 

d. The letters are returned to their authors^ along with 
the sheets of concients and suggestions. 



with placement and punctuation. 
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The fttudenta sake final GOples of thelt letteta Incorp stating 
the «usscatlons of the evaluatot«. 

Optloiial Pollo»'uP Aaaieiwat : Antvet ^ lettet of cooplalnt* 
Prewrltlnft : 

a« Using the aaM sceoatlo given above* students btainstorm 
(no Judgiveiit ot evaluating allowed) aa m^ny ideas aa they can for 
hcv the FR Dltectot could solve the conauttet's ptoblem. These ate 
listed on the boatd* 

h* Hand each student one of the completed lettets^ making 
flute no student Sets his own* 

c. Tell the students: Vou ate once again the Public Relations 
Bitectot fot the Handy-Dandy Kfg« Co* It is yout job to answat 
lettets of complaint. You can^t offer tha consumet his money back* 
not can you teplace the defective merchandise. You^d like to help 
the constmer with het problem. You must be polite so the consumet 
will continue to buy ptoducts ftom yout coe^any. Keeping those 
things in mind » write a letter to the dissatisfi^ cuatomet Whose 
lettet you have just teceived. 
Cottposing : 

Students write theit tesponses folloving tha business lettet 
format ptovided. Remind students thst the company^s addteas is now 
tha heading^ and the consumer's name and addtess comptisa the inside 
addtess. 
Coments: 

a« When assignments at the eleoentaty level ate btoken down 
as finaly and apecifically as these two lessons have illusttated* 
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futtbet wodifiQAtiQUm vlll t«tely If cv6t ht needed. The tenchet 
need only tcduce expectations! knowing thAt the less sble studcnt^s 
writing will not hsve the "tone" or "polish" of the aote able 
student *s* 

b, Evaluation ftequently precedes the final editing, thas 
giving the student a bettet chance to ptoduce an effective piece 
of writing. 
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7* WRITING SDIX£NCES 

Write a statcaentt & questloot an exclaaalloni and a cammand 
In which th6 following vorda appear; raccoon* didciplina* girth* 
fipigot. You may change the form of the words (e*g*t disciplined ) 
if deaired* 
Prewritinftt 

a. Review the 4 sentence types provide models. Examine 
word order and eii4 punctuation for each type, 

b* Have etudents provide examples of each sentence type 
following the modela provided, 

c. List 4 words and elicit sample sentences. 
Composing ; 

Students write the 4 types of sentences from the list of 
words provided. 
Modifications ; 

a. Omit the exclamation and possibly the command for very 

low ability students. If you etiU want them to produce 4 sentences* 
have them compose 2 statements and 2 questions instead, 

b. Supply a list of easier words. 
Evaluation ; 

Sentences are evaluated by the teacher on the basis of internal 
consistency! correct punctuation* and spelling. 



8. URITIKG A CQHFARISOK/COHTttAST 
Type of WrltlnR f Descriptive 
Audlence i Te«cher/Peer« 

AtslaoMent t write a paragiraph comparing two comon Inanimate 

objects such as two pencils^ pencil cases^ or purses. 
Prewrltlng i 

a. Have two similar Items clearly visible to studencs. 

b. Ask students to cooplle a list of attributes to be compared 
such as slzst ahape^ elasticity^ combustibility^ color^ composition. 

c. Referring to the attributes Just clted^ Ilat the ways 
theae t*o objecta are alike. 

d. Students examine a model paragraph in which two objects 

are compared. (Copies of the paragraph are distributed for reference.) 

e. Students select 2 coomon Inanimate objects for comparison. 

f . Each student lists the uays his/her chosen objects are alike. 
CooposlnA t Students rewrite their lists In paragraph fona. 
Hbdlflcatlon t 

Students write a paragraph contrastiitg; two Inanimate objects. 
Prewtltlng activities a and b remain the same; In c - f » substitute 
the words different and contrast (ed) for alike > co#pared > and 
comparison . The leas capable student would be expected to see fewer 
contrasts. 

Oilisinatlng Activity ! 

Have students write a 2 paragraph asslgtnment. In the first 
paragraph two similar Intnlmate objects will be corni^ared^ and In the 
second paragtraph the same two objects will be contrasted. Examine 
a model composition and discuss how to make smooth connections and 
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and traiwltlcnu vith ftlasla itordft (flrstt aoreavert never thelesa^ 
butt besldeSt also) and phraaea (In addltlont on the ather hand* 
atc.)» Leia tble atwlenta vill ba erpacted to write ahcrter 
paragrapba and «ake fewer Idnda ot tranaltlona. 
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9. "LOST AMD fOOKD** 

Typ€ of Writing ; D«Bctlptive/P6tsu«lv« 

Audl^ncft: Ift^t^ 

AatlanBent ; 

You «te ft loftt Itea lying taong othet lost It^as on a ''Lost 
snd Found** t«ble In the school h«ll. Vtlte « lettet to yout ovner 
desctlblng youtself and asking yout ovnet to comt find you; okAy to 
be funny^ sad^ fanciful^ satcaotlct etc. 
Ptewrltlnn ; 

a. Exaalne **Lo«t and Found'* notices In local newspapet. 
Eraluate the covpletenoaa of the descrlptlona of the loat/found 
attlclea (could atudenta Identify the nlsalng Item ftom Ita 
dcflctlptlon?) 

b. Ftactlce giving ahott snappy otal deactlptlono of objects 
In the claaatooQt clothing^ etc. 

c. Clve students a chance to *'be** an attlcle of clothing* 
claastooa object* etc. end t-*ave th^ desctlbe chevselves otally In 
the fltst petson. 

d. Each student la given a copy of the following list and 
told to select one lte» fton It: 

1 tennis shoe s palt of glaaaes 

fln Aaetlcan Exchange Bank ballpoint a gys aock irith e hole in 

a paperback nuvel vith « torn covet the heel 

(atudant «uat supply title) e valentine algned **Love* Linda** 

a science textbook a house key 

e. Students Identify irith thelt selected Itens* and jot dovn 
adjectives and phrases they could use to desctlbe thenaelves. 

f. Speaking fot the lost Iteie* students anavat the following 
questions (provide dittos handout): 
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1) What mrm yoitt 

2) Vhftt do 70U look lik«t (cbcck ut«ii«rt to 

3) To ¥b)Qm do you bftlongt <uy be real or fictitious) 

4) Ho«r did you g^t lo«tt 

5) Bnr do jou f «el nowt 

6> Vhftt vlll hipfvii to you If you area^t foundt 

7) Hoir vlll It tffcct your own«r If you area^t foundt 

CCTgptlng ; 

Students use their respotxses to sctlvitles (e) aud (f) to 
write letters to their "ownerg". As students write* the teacher circu- 
lates to check for apeUlog, punctuationi cap its U sat ion « etc. 
Hodlficatlona t The least capable student could write his letter by 
aasirerlng iteas 1*2^ 4-*7 In complete sentences. 
Editing ; 

Taacher checks completed rough drafts for siechanical errora 
and consistency of tone. Students correct errors and write final 



Evaluating : 

a. Students share their coaipleted letters by reading th^ 
aloud to the class. 

b. Letters are oounted as a vail display behind/beside the 
actual school lost-and* found table ^r box. 

Variation : 

Have students create similar letters for real IteMS lying 



on the loat-and*fouQd table (or in the box). The finished letters 
would be poated on * display tnount nearby. 



copies. 
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10. VaXtlHG A SUHHAKV 



Type of Writing ; Inforwatlve 



Audience f 



Teacher 



Write 3 parasrapb &utt&ry of Johnny Itemftln^s 



Accident which occurs In Chapter Ttfo of the novel. Include the 
c«use of the accident (paragraph !)» the nsttire of the Injury 
^ragraph 2)» and hov/by vhoib It vaa treated (paragraph 3). 
Prwrltlng ; 

a. Read Chapter Two of JohnnyUCteiaatn . 

b. Provide avt article and as a class write a sodel aunmary. 

c. Discuss passive voice (e.g.^ "Johnny was Injured when...*^) 
Cowposlng ; 

tfrlte the 3 paragraph sutomary. Each paragraph should contain 
at least 3 sentences contalolng details of the accident. 
Evaluation ; Teacher checks to see that the Important details of the 
Accident have been Included. 
Modlflcatlon f 

a. Let student listen to a tape recording of Chapter 2 as 
she reads slong. 

b. Beducf expectations In terns ot the miaber of details for 
each paragraph. 

c. Student could be provided with trigger f^uestloos such asi 

1. What happened? Uow? Why? 

2. How did the Injury look? 

3. Who treated the Injury? What did they do for It? 
Try to avoid pronoun subjects when ansverlng the questions. 




yyp« of tfy t tlng* Btacrlptlve 



Tetcher 



Vtlte A 5 p«rigr«ph sketch of %om minor char&cter in 
Johmiy Tr ***^Ti, xhe first paragraph will introduce the ch&racter 
ycu selected and define three of his character ttaits. The aecond 
paragraph will briefly recount 2 or 3 instances where the first 
trait was exMbitedt the third parsgraph will denl similarly with 
the Second traltt and the fourth paragraph will recount 2 or 3 
illustrations of the third trait. The fifth paragraph will restate 
the theais of the first paragraph using different words. 
Prcwriting; 

a. Discuss character traits generally. What are they? Have 
the class naae as many different traits as they can thiilk of* and 
write them on the board. 

b* Using characters from another recent reading* ^ve the 
class identify some character traits for esc^t and then relate sone 
incident where the trait was exhibited. Point out that character 
traits ere not something you can see ; they are inferred through 
studying people's b^avior. For each trait identified* ask the 
trigger question: 'Iftiat did the character do to give you that 
impression?" 

c. Ask student volunteers to share one character trait with 
the class* using this frame: '*You can tell that I'm (name trait) 
beca*jse I (state action)." Teachet goes first to model. 

d. Study a character sketch written according to the 





prescribed formac. 

Ct>mpoalna < Students vrlce a 3 paragraph character sketch for a olnor 

character In Johnny Tremaln . 

Evaluating : 

Vorklng In palrs^ students give each other feedback about the 
appropriateness of the escamples chosen to Illustrate each of the 
chrec traits Identified. 
Modifications ; 

a. Give Individual assistance as needed in helping the student 
CO select a character^ Identify his or her obvious traits^ and find 
Illustrations of those traits, 

b* The least capable atudent can vrlte a 3 paragraph com^ 
position In which the first paragraph Introduces the character 
and defines one obvious trait* the second paragraph provides lllus* 
traclons (at least twoJ* and the third paragraph restates the first. 
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12. wmm coifCLOSiOHs 



Typt of wrltittg ; Karrmtive 



Audiaacm; 



Peer 9 



A>eiga(Mgot; 

Write mn endings froa Jerry^s point of viewt for the etory 
"Blood>teiti"(froii Focus , Scott^Foreevu)* telling vhat vlix 
to Jerry by the end of the next nonth or the next year. Will Jerry 
be eble to keep hie secret? Begin with the le«t line of the etory^ 
"He vould never tell*" end write ^ one or tvo page coacluaion* 
PreifTitittft ; 

a. Bead the story "Bloodstain t^' in Jerry, ^le huntings 
accidently shoots the father of his friend Fredt and then decides 
not to confess* 

b. DiBcusa the story from the point of view Jerry and 
fro» the point of view of hia friend Fred. What does Fred think 
caused hie father's death? Does Jerry's conscience perslt hl» to 
reMain friends with Fred? 

c. Tslk about what Jerry could be thinking; bow be could be 
feeling. What kinds of action mlftht these thonfthta lead hSM to? 
(?oint out that the students^ ending to the atory isttst be based on 
tbeir snswer to this question.) 

d. Review rules for {nioctuation of conversations. 
Cogposin^ ; Students write their endings to the atory. Teacher 
circulates to check for mechanical errors « 

Editing ; Student pairs exchange coDpositions and check then for 

spellingt graooart mechanics. 

Revising ; Students write neat final copies. 



45 




ERIC 



Rwluitlng f Student volunteers read their compodltlons to the clads. 
Modifications : 

Have the lov^Ievel reader listen to "Bloodataln" on a 
tape while reading along. 

b. The leas capable student could write a shorter (1/2 page) 
coffpoaltlon« discarding the restricted point of vl«nf <Jerry*s>, nnd 
sivply telling what he thinks vin happen to Jerry or vhat Jerry 
will <io. <tflll Jerry change hla mind? Why or why not? Is he 
discovered? If so* liow? By vhcoi?) 
CodBftfcat& : 

Host students find the story engrossing and the asslsninent 
motivating. There Is always the possibility) however, that some 
time an ED student will become extreoely threatened and upset by 
the content* tfatch for cues* such as unusual fldgltlnesst hair- 
twisting, gnawing at fingers* which could Indicate anxiety. If 
the student balks at doing the writing asslgnsent, provide hlic with 
an alternative story-starter. 




13. URITIHG AN BS5AY 



Type ot Wtltlii& ; Infotttatlve/Perduaslve 



Audience : 



County Police Vlve*a Asdoclatlon 



Assignment; 

Write a 200 * 1*000 word essay on the topic 'truancy and th« 
Teenager.'* The paper should have 3 parts! an Introductory para-* 
graph consisting of a general stateivent of the problem; two body 
paragrapha* one enumerating causes and the second describing the 
effects of teenage truancy; and a concluding paragraph restating 
the problem and suggesting some solutions to it. 
PrcwrltlnR t 

a. Ask the class to share their personal observations regarding 
truancy. Do they see It as a problem? Why or why not? 

b. The class discusses possible causes of truancy. 

c. The class discusses pjosslble effects of truancy on a 

vide variety of persons) the truant* tnembers of the truant*s family, 
teachers* administrators* peers* lav enforcement officials* shop-* 
keepers* homeovners* etc. 

d« The class discusses possible solutions to the problem of 
teen truancy. 

The class evaluates a model esssy on a similar theme* 
t* The students Individually make notes on whatever details 
they consider pertinent to their unique point of view, and organize 
this Information under the categories of personal ob servatlona /gen- 
eralizations (statement of problem)^ causes, effects* and proposed 
solutions* 

Composing : The students write their essays according to the prescribed 
format. 



47 




ERIC 



Eyalusting : 

a. SCudcnCd exchange essays. 

b. Scudencs evaluate each ocher^s essays by responding co che 
quedClons (provltled on a die Coed handout): 



1) Does Ch« writer clearly identify and scace che nature 
and extent of che problem? 

2) Does Che writer provide enough examples (effetts) in 
the third paragraph for che reader Co conelude Chat 
Chere is indeed a probleoi? 

3) Does the wricer conununieate his or her own feelings 
abouC Che issue? 

4) Is che reader persuaded chac che soluciona offered 
the final paragraph are workable? If noc, what could 
che wriccr do co scrcngchen his/her suggestions? 

5) Is che wrlcer^s language appropriate for che inCend<^l 
audience? 



Revising i The scttdenc makes a final copy of che essay, ineorporacing 
Che commcncs of che evaluaCor. 
Cotment s i 

a. Because che range in assignment lengch pernits Che sCudenC 
Co compleCe che essay in as few as 200 word^t no further modifica- 
tion of lengtt: iii necessary. 

b* Because Chis Is an opinion paper^ as opposed co a research 
rcporc^ che lou-abillcy sCudenC is freed from che fear of laaking 
a '*wrong*^ aosuer^ and can be given che needed assurance chaC her 
opinions arc cb valid as chose of any oCher scudent. 

t. Because the elass as a_grgu& has discussed nany possible 
causes, effctcs^ and solucions. the wricer who "can*c chink of any- 
ching*^ is given Che opCion of sisply selecCing the informaCion ChaC 
besC tonfornts Co his own opinion and can concenCraCe on che 
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talk <>i orginitlng tb« InfotMtlon according to the vodel pruentod 
and cl«arl5 axpraaains it in ccttpl6t6 acfitencea. 

d. Iccauaa tha attident with blocka to laarniog haa partlclpatad 
In tht claaa dlacuaalona, aha la nuch Aora ttotlvatad to attaint auch 
aa aaalgnant than vould be tha caaa if tha aaaigment vara preaantad 
in tha traditional sannar.Ci.a., **Ioday I vaot you to writa aa eaaaf 
on tha topic ^Tniancf and tha Taenagar.* You s*y bagin four papara 
new and finiah th«« at hove/*) Horaovar, thla atudcnt will ba motivat- 
ed to attanpt similar aaaigomenta in tha future becauaa tha preuritlng 
activitiea have bean atructured ao as to provide maxlaus reinforce- 
ment by enauting a successful first experience. 
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A High School Expository 
Writing Course 



The iiin« veek expository vriting coutse outlinea hete is 
prettnted sequentially^ not with the expectation that it will be 
used atep by atep^ but rather as an exonpXe of hov a total scope 
and sequence of aasigoMents can ^e modified to neet the needa of 
the lover achl^v^nt^t nainstreaoed student. 
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X. QflfflOK PARAGKAtfi: TO^IC SE»IEHCS*^5UFF0BIIftG DmUS 



Typt tit yrltlng i J€t«t«itlve/li>fom»tlVc 



T€«cher/^eer 



Urlte A pAtAgrAph expressing en oplDlon vhlch Is supported 
by reaaofi^ or eauivpXes* The paragreph nust hsve a topic sentence 
clearly stating the opinion, body sentences vhich are reasons or 
exavpXcs supporting the topic sentence and s concluding sentence 
which restates the topic sentence* 
grecrittoR i 

s« The students view ^art I of Coddminication gklXla i 
Expository Writing ^ Guidance Associates^ vhich gives criteria for 
and models of this aasignttent« 

b* Generate a list of potential topic sentences, 
Cofliposing i The students write the paragraph, 
Evaluating^, 

a* Does the paragraph begin vlth a clearly stated topic sen- 
tence? 

b« Is each body paragraph a reason for or an example of 
the topic sentence? 

c« Does the final sentence use synonyms to restate the topic 
sentence? 

d* Is the paragraph free of sentence fragments, run-on 
sentences* and spelling errors? 

e. Have transitions* such as in addition » more over^ ivi sutaaary* 
therefore, been wsed vbere needed^ especially between body sentences? 
Do commas follov the transition words? 
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Modifications; 

Ck* Have a dittoed model available. 

b* Allow more prewrltlng time with Peer or teacher assistance, 
c* Help students generate a list of exampls'ts or reasons to 
support the topic sentence. 
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2. FXDCESS PARAGRAPH 



Peer a 



Vrlte & paragraph deacrlblng a proGess^ either an Infonnatlonal 
proceaa which deacrlbea a logical sequence of events or a directional 
proceas which gives directions for doing something^ Sentence I 
nattee the process^ eentence ^ begins the aequence* body sentenced 
continue the sequence and the final sentence concludes the process* 
Prewrltlng i 

a. The students view Part II of Connunlcatlon Skills: 
Expository Writing which Includes criteria for and oodela of the 
paragraph. 

b. Review transitions conoonly used * then^ next^ second^ 
followed by^ etc. 

Composing i The students write the paragraph. 

Evaluating : Students exchange papers and follow an evaluative 

questionnaire to evaluate one another's paragraphs. 

Hodlfleatlons r 

Have a written model available. 

b. Explain the process orally to another student as a check 
for clarity. 

c. List the steps sequentially In writing. 
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3* FERSOASIVE ARGUHEHT 



Type of Writing : Persuasive 



Audience : 



School Board 



a. Read chapter 1-4 of the testj The Lively Art of writing 
by Lucille Vaughn Payne, 

b. Discuss the material and study the models provided^ paying 
particular attention to the overall format and construction of 

each of the 5 paragraphs. 

c. Generate a list of pros and cons related to this Issue. 
d« As a class, examine a model paper written by a student and 

evaluate It for Its strengths and weaknesses. 
Cgaposlnp : The students write one paragraph per day. 
Evaluating: 

Using questions related to the purpose and form of each para-^ 
graph, the students evaluate, from Introduetlon to conclusion^ one 
paragraph per day. 
Hod iii cat 1 ona : 

a. Ask the EEN teacher <or aide) to review the chapters with 
the student. 

b. Have the less able student write a 3 paragraph opinion 
paper^ the body paragraph of which will contain 3 points supporting 
the thesis statement. 

c. Have the more capable student write a 3 paragraph psper^ 
the body of which will begin with a dissenting opinion. The body 
of Che paragraph will contain 3 supporting points to refute the 
dissenting opinion. 




4. FQtSOASXVS ARGUKEHT 



Typ« of Wtltitta : Persuasive 



Audltace: 



To be determined by the student. 



Aislpment : 

Wtlte A 5 paragrsph psper of persussloo. Identify the 
audience to whom the argument is directed. Base the arguments on 
library research, 
Prewriting; 

a. Read chapters 5-7 of The Lively Art of Writing , 

b. Discuss the material and complete the atudy guide^ paying 
particular attention to smooth transitions (vord and idea hooks) ^ 
''picture frame'* paragraphs (vivid detail supporting the topic 
sentence) and body paragraph length (100 word minimum)* 

c. Generate « list of possible topics, 

d. Generate a list of potential audiences, 

e. Eeviev library research and reference skills, 

f. Visit library/IMC. 

g. Examine model paper written by student and evaluate it 
for strengths and weaknesses^ 

h. State thesis snd list points which support it, 

i. Reviev mechanics of documentation, 

J, Practice paraphrasing and restating ideas, 
CoaposinR i The students write one paragraph per day, 
Bvalustinft : 

From introduction to conclusion the students write ^nd evaluate 
one paragraph per day with the ^Ip of an evaluative questionnaire 
such as the following; 
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Introduce log; 



1) Does the Paragraph begirt vith a general statement and 
work to the specific? 

2) Does the paragraph flow snoothly froa sentence to 
sentence? ^e transitions needed to improve the flow 
of the paragraph? 

3) Is the thesis stated clearly in the last sentence? 
Body Paragraphs : 

1) If the Paragraph begins vith refutation, is an app^o* 
priate transition used to introduce it (i,e., it may 
be true that, to be sure^ grsuted^ etc,)? 

2) If the Paragraph begins with a refutation and goes 
on to a point in support of the thesis* is an appro-* 
priate transition used (i*^*, but, however* on the 
other hand* etc.)? 

3) If the paragraph begins with a point in support of 
the thesis* is an appropriate transition used (i.e** 
furthermore, the next step* this leads quit«; naturally 
Into an additional point* etc,)? 

4) Is the topic sentence clearly stated? (The topic 
sentence is the statement supporting the thesis.) 

5) Is the topic sentence supported by convincing evidence? 
List the evidence from paragraph 4* 

6) Are Paragraph hooks used in addition to standard tran*- 
sitions? Write one here. 

7) Is there a concluding sentence which rephrases the topic 
sentence? Write the toPic and concluding sentence of 
Paragraph 2. 

8) Have mechanical errors been corrected? 
Conclusion ; 

1) Does sentence 1 restate the thesis? 

2) Do the sentences following sentence 1 go from the 
specific to the general? Write the first and last 
sentence here, 

3) Do the last sentences "echo** the introduction, that is* 
use phrasings from paragraph I or refer back to the 
same idea? 
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4) I» th» retdtr l«ft with *'food fcr thought** u thft 
ptper conclude*? <B«yond arguing that gun control 
lim ftrft unconitltutlonal^ does the writer^ for 
cxasple^ leave the reader thinking ahout which 
conitltution^l right ui%ht next he challenged?) 



Modlflcatlona t 

a* Have the EEN teacher or (aide) review the chapters with 
the atudenta^ 

h* Provide Individual help In aelectlng the topic and an 
appropriate audience, 

c* Have the less uhle student vrlt« a 3 paragraph paper^ the 
Middle of vhlch vlll contain 3 supporting points drawn from the 
research, 

d^ Have the more capable student write a 3 paragraph paper ^ 
the middle of which will contain 3 supporting examples from the 
research which refute the opening statement of the paragraph as In 
the following example: "tfy brother says marijuana Is safe because 
he has smoked for two years^ but I feel It can be harmful because, 
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SHORT STORY AHALYSIS 



Type of Wrltlnfi t Persuasive 



Audlencei 



Teacher /Peer 



Asslgnaent t 

Afcer reading a share scary^ wrlce a 5 paragraph paper scacltig 
a pTeoise ar concluslofi chac can be supported by InCemal evidence* 
Prewrltln^; 

a. The sCudeac reads and analyses one of aeveral shore scorles 
suggested by Che ceacheT. 

b* ScudenCs who selected Che same scory discuss che scory 
wlch one another. 

c* Review rules for needed puncCuaClon, ecc. 

d* Examine a model for form^ conCenC^ and scyle* 

e. Develop a chasls scacement. 

f. Llsc 3 details from che sCory chaC support che chesls. 
Coroposjjig t The scudencs wrlce one paragraph per day. 
EvaluaClngt 

Using qucsclons rclaclng Co Che purpose, form and mechanics 
of each paragraph, che ^^cudencs evaluace^ from Incroducclon co 
conclusion, one paragraph per day* 
ModlflcaClons ; 

a. ScudenCs who hai^e reading dlfflculcles are referred co 
low^level, hlgh-lnCeTesc maCerlals. 

b. Provide che low readers wlch more scrucCure and guidance 
during che discussion phase of chls asslgiunenC. <Teacher slcs wlch 
chem as chey discuss or provides handouc o£ sCudy qqesclons Co 
answer orally.) 




ERIC 



t. Provide ladlvidiicl help In the eelectlcm of a theals 
etetcaeat end eupportlog dctelle. 

d. Tb> leee eble etudent cen Incorporece the dupporclng 
detelle Into one ^o^7 per^grepht thue cutting the length of the 
coapoelclon to 3 peragreph^. 
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6, WRITIHC A REVII^J 



Type of Writing : Persuasive 



Aydlenoe; 



Peers 



Asalsnaent r 

Afcer choosing a novel chac has been read or a TV show/tnovle 
which has been viewed* vrlce a 3-5 paragraph paper supporting an 
opinion or conoluslon wlch Interval evidence* 
Prewrltlng: 

a. R^ad and dlaousa several models* such as a review of che 
same aovle In 3 sources. (Milwaukee Journal , Time oagaslnet the 
New York Tlme^ ) noclng that a review may be very opinionated^ but 
CO be convincing mu^C use good examples* 

b* Discuss differences In writing abouC the 3 genres (Ulth 
the novel) examples may be found in reviewing, but with the TV show/ 
toovlet the student must rely on a vivid recollection or good notes.) 

c. Read and discuss a studonc model and evalusce Ir for 
scrongchs and weaknesses. 

d* Review rules for needod punctuation, etc. 

e^ Devolop a thesis sCatemenC, 

f. List details which support the thesis. 

g. Choose Che ciosc approprlaCe formac (onei two or three body 
paragraphs) contlngenC on the naCurc of che InCernal evidence* 
Composing ; the sCudenCs write one secclon of Che paper per day. (incro* 
ducClon, body and conclusion)* 

Evaluaclna ; 

UlCh Che help of evaluative questionnaire, che sCudenCs 
evaluace Che InCroducClon* the body and Che conclusion of one another*s 
papers. 





Afttr p#ptrt grtded* student* corrtct r«k«inlng arror* 
btfdrt pftperA ere dupllctted ^nd made av«llabl« to peers In book* 
let fon to adslet then In »aklng choices ebout novels* movies 
and TV shows. 
Modi float loca l 

s. Suggest s lov^level^ hlgh^lnterest novel recently retd 
as s topic for a book and a short (half hour to hour) TV shoi/ for 
that topic. The student should take notes vhlle viewing either 
a TV show or a movie, 

b. Provide opportunity for discussion of the topic, (Why 
vts a chase scene exciting? Why did you like It vhen Burt Reynolds 
told Smokey off?) 

c. Provide Individual help In selection of a thesis state* 
vent end supporting detlsls. 
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7. PBRStJASlVB ESSAY 

Type of Writing ; Persuasive 

Audience : Teacher/Pecr 

MalgTUMnt ; In the class period ^ vrlte a 3-5 paragraph persua- 

sive psper on the announced topic. 
Ptwrltln^; 

a. Two days prior to the itatpromptu^ Introduce and discuss 5 
topics which have been chosen on the basis of student relevance 

and topicality. (e.g./Vaste Is a part of the American way of life." 
"Energy conservation Is being practiced In my fatally. **The Br«wers 
have a good chance of winning the pennant. **etc.) 

b. Review the fom and function of Introductory body and 
concluding paragraphs In a persuasive paper. 

Composing : 

TWo days after discussing the topics the teacher will assign 
one of the topics for the Impromptu. The student will have 1-3 
body paragraphs, depending on the support he has for his thesis. 
Evaluating ; 

Selected papers may be read to the class or viewed on the 
overhead vlth the teachers and students evaluating the papets on 
the basis of: 

1) Does the Introduction follow the forv of general to 
specif Id 

2) Is the thesis clearly stated as the last sentence of 
the Introduction? State thesis here. 

3) Does each body paragraph have a topic sentence which 
supports the thesis statement? 

4) Does each body paragraph contain convincing support- 
material? List the supporting material of paragraph 2. 



EKLC 



66 



5) Does tbe final p<r«gr<pb restate the thesle in eenteQce 
1 and provide e conclueive note for the paper? 

6) Although aore sechanlcal errors ate under ataodable in 
an laprottptu^ are the errors so frequent or blatant 
they detract from content? 

7) Are appropriate transitions used? List a transition 
used In paragraph 2. 



Modifications ; 

a. Esve tbe less able student submit an outline for 3 of the 
5 topics consisting of thesis ststeoent^ supporting details and 
coQciuding stateaent. 

b. Clve the less sble student the option of writing on any 
3 of the 5 topics. 

Coaaent: 

While it nay seem contradictory to discuss IsProoptu tonics 
2 days prior to wrltlngt experience has shown thst if students 
are oot given a topic until the dsy of the writlngi their product 
tends to he shsllowt laciclng in specificity ^nd even off the 
topic. (Vflste as a part of the /snrican way of life might be 
misinterpreted t for exajnplei as wasting time or not saving ooney.) 
Discussing the topics may take away some of the spontaneity but 
it Insures a better product. 
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dA. ESSAt QtlESTIONS (Optloiuil} 
Type of WritlnR: Fersuaolve 
Audience : Tcachcr/Pecr 
Ajalaniicnt : 

Write 5 essay questions based on the 5 basic writing patternd. 
From a list of student questions distributed by the teacher* answer 
an essay question* 
Prcwrltlng : 

a« Discuss the 3 basic writing patterns: cause^eff ect* main 
Idea * detail, compare - contrast* chronology and enumeration* 

Practice writing essay questions based on these 3 patterns 
and dlscuas strengths and weaknesses In small groups* 

c* Practice rephrasing essay questions so that they become 
good Introductlons/lead-lns to the essay answer* 

d* Discuss appropriate transitions for each of the 3 
question types ^l*e*, cauae-ef feet : as a result* because of this***; 
maln_ldea - details : In the first place, sost Importantly, In addi- 
tion* CQptPare - contrast : similarly* by contrast^ likewise* conversely; 
chronology * In the pasti last; and enumeration : first* second, 
finally)* 

e* Examine and analyse a model, emphasising that an easay 
«tRSwer* like other good persuasxvo wrltlog, hss a beginning* a 
alddlc and sn end* 

Composing : Write an essay answer to a ittudeot-wrltten essay question, 
wording of the question to determine the form of the answer* 
Evaluating : Using a ditto, overhead projector or oral readlog, the 
students and ceacher evaluate sample essay answers In light of the 
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crlttria outIlit«d 1» th« prevrltlug ttept. 

H&dlf lections ; Trovld« the tbie student* with ptrugraphs 
^rott t ttxt written at their reading level. Students will use the 
content of thete paragraphs as material for their questions. 
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8B. LETTER WRITING (Optional) 



Type of Writing : 



Per 8 uadlv e / In f o ma tl ve 



Audience; 



To be determined by the student 



Asslgnmgnt : 



Write a persuasive or Informative letter. 



Prwrltlnft : 

a. Discuss and list on the board examples of letters vhlch 
persuade Or Inform and Identify the audience of each letter. 

b. Ebcamlne and discuss models of letters - from the editorial 
page of the Milwaukee Journal t for example - Identifying the 
purpose and audience of each letter. 

c. Choose an audience and purpose for a letter you vlll write 
and send. 

d. Examine and discuss student and/or textbook models. 
Composing ; Write the letter. 

Evaluating : 

in small groups or dyads* evaluate one another^s letters. 

1) Who Is the audience? Is the tone and content appropri- 



ate to the audience? 

2) Is the purpose of the letter clearly Informative or 
persuasive? 

3) Does the letter show a plan and development? (is there 
a beginning* a middle and an end?) 

4) Have the conventions of letter writing been observed? 
(Are heading. Inside address* greeting* body* closing 

and signature properly placed and punctuated?) 

5) Is the body correctly punctuated? 

6) Are there spelling errors? (Write misspellet? words 
here. Correct all spelling.) 



Editing : Make revisions and mall letter. A follotf-up letter may 
be necessary If no response Is received. 
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Hodlfic^tloiifl : 

?xovt6€ litdlvidudl assistance to the less able student 
im selecting a subject* a purpose and an audience. 

b* Have the student enumerate the points to be vade In che 
letter. 
Coaaent ; 

When dyads are used for evaluating student writing^ It Is 
l^ortant that the student being evaluated have the opportunity to 
ask questions of the evaluatoT. The evalustor will Improve his 
skills as he becoaes aware of the Impact of his feedback on the 
writer. This Is particularly licportant to the oalnstreaoed or 1^ 
ability students Who need to knov If their evaluation Is "on 
target." 
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8C, FOETIC AHAI^VSIS 



Typft of Writing : 



PersuadlVe 



Teacher 



Aaalanaent : 



Write a 3-5 paragraph explication of a poetd. 



jPrcyrltlttfc . , 

a. Review poetic devices, auch aa flgiurea of speech, 
peraooa, Inager^r, tone, theme, ^tc. 

b. As a claast read and explicate a poein. 

c* Write a sample thesis stateoent for the poem being 
discussed* 

d. On the board* list supporting details for the thesis 
atatenent and discuss pos&lble organisation of an explication. If 
one were written based on this list. 

e. Examine and discuss a model. 

f* Review needed punctuation skills, expeclall^r quotation 
marks and the diagonal* 
ConposinR i 

From 3 teacher-selected poems* choose one and write a 3*-5 
paragraph explication^ being sure to have a clearl^r stated thesis, 
a body which supports the thesis and a conclusion* 
EvalustlnAt 

The teacher will evaluate on the following criteria: 



1) Is there a clearl^r stated thesis? 

2) Dc body paragraphs have clearl^r stated topic 
sentences which support the thesis with internal 
evidence? 

3) la there a concluding paragraph where the thesis is 
restated? 
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4) li the titl« of the poo^ punctiuted correctly? 

5) Are there run-on seotencea or fragments? 

6) Are lines frovi the poea puncttieted eorreetly * 
either errenged in stenze form aa they appear in the 
poem or uaed with e diagonal (/) to indicate the end 
of a line? 



Ittltlelly, option C would aeem least appropriate for the 
etudent with reeding 'xnd writing difficulties, hut even e task 
rei^uirlng high level akllls can he adapted to the leaa able 
student. 
riodlfloitlons : 

The leoe able etudent laay choose one of the following optionee: 

a. Answei: a series of questions about d pceio rather than 
write an explication. 

b. Retell a poeio In the form of a prose narrative. 

c. Write a description of the narrator of the poem, 
"stopping hy Wdods," for example. Consider content, tone, the 
narrator*s ooservatlcita * language, activities, etc. 



Cottaent i 
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9* JOURNAL (Optional) 

type of Writing: Informetlve 

Audience: Self 

Asslgomenc: Keep a journal* 

Preurlclngr 

a. Define "journal" as a place to ao personal writing which 
will noc be evaluated f'>^ conCenC, although occasionally a sharing 
cine will be see aside for chose who wish Co read anything from chelr 
journals. 

b. Discuss possible uses of a journal, such aa the opporcunlcy 
for personal expression, as accepcable ouclec for emoclons, a means 
of discovering essay copies* an obvious chaace to pracclce vrlclng, 
etc. 

c. Discuss well-known journals, like those kepC by 

Sarah Kemble Knlghc, Admiral Byrd and Anne Frank, as veil as less 
well-known journals like Bill Stokes^ journal from his Mississippi 
River crip an<J Mac Busby^s account of running the Boscon Harachon. 
(Both appeared In the Milwaukee Jotirnfll this spring.) 
Compoalng t Some class Clme will be set aside for journal wrlclng. 
Otherwise, scudenCs should make entries on their own, 5 clmes a week. 
EvaluatlnA t Journals will be checked perlo<Jlcally Co see thac they 
are being kept up Co <Jate. 

Modi flea c Ions t This Is a cask that a scudenc of any ability can 
handle. 
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XO. COOHSt lUECOHMEHDATIOliS (OpClooal) 



Bft««d oil experiences vich English 11 - 12^ Juniors and deniora 
vrice recoidatendacionB to sophomores to help cheni choose English 
elect Ives, 
PrewritlngJ 

a* Discuss difficulties of choosing English 11*12 eleccives 
as a eophooore, 

b. Vich Che help of a lisc provided by che Ceacher* lisc cicles 
of all courses caken as eleccives, 

c. Assign a or - CO each course on the basis of ics vorch/ 
usefulness, 

d. SeXecC Che courses and compare Che course descripcion 
CO acCuaX experience in Che course, Hoce discrepancieSt i£ any, 

e. LisC and expXain alX Che reasons co recommend Chis course. 

f. Review capicaXizaCion ruXes for course cicles, 

g. PracCice brevicy and conciseness correccing wordy 



aencences and wricing a precis, 

h. Discuss Che accribuces of a helpfuX recoiamendacion, che 
difference, for exaspl^^ between **chls is a good course because Che 
Ceacher makes ic inceresting" and *^chis is a good course because che 
ceacher is enchusiascic and plans a varieCy of activities and approaches* 
like roXe^pXayingf small group work* films and a field crip,** 

i* Discuss audience. If seXected exampXes of che recoiaftenda* 
cions are reproduced and tiade available co sophomores* whac kind of 
recommendacion i^ likely Co f>e read? 
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Composing : The scud6nc8 name the courses chey recommend snd explain 

why In one paragraphs 

Bvalusclng : 

In small groups, scudencs vlll choose the best examples based 
on Che following: 

a 4 Is language concise and specific? 

-Write a sentence which might be stated more concisely or 

a sentence which coold be more specific^ 
-Rewrite the sentence to make It more concise o£ more 
specific^ Specify which you ^tave done^ 
b^ Does the recommendation have reader appeal? if you were 
a sophomore, would you read this If It were not required reading? 
-Identity one reason for or example of reader appeals 
C4 ^re there errors In capitalisation? List them^ 
d. Are there run-on sentences or sentence fragments? 
E4^tlGR '* 

The best examples will be returned to students for final 
editings Recommendatlo,i3 will then be arranged by elective with 
each elective getting its own heading, collected In booklet form 
and placed in the guidance suite for sophomore use^ 
Comment : Because of the detailed task analysis outlined In pre- 
vritlng, no loodlflcatlons are necessary^ 
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Vrlclng is most inporcanc ... as 
a concrlbuClOR co tht developmenc of a parson. 

"Donald H. Graves 



In many senses* anyone*s world is his or her 
language. Through language we understand, Incer- 
prec^ enjoy, concrol* and In pare create our worlds. 
. . . In awaken!^ scudencs co che posslblllcfes of 
language^ (v«) can help students co expand and 
enlarge their vorlds, co live more &illy. 



<-HCTE Coinmlsslon on Cooftposlclon 
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Using Writing to Improve 
Coping Skills 



RATIQHALE 



Because Che sCudenC **lit che oalitdCream** has Co fuitcClcn boCh 
Inside and ouCslde Che cladsroom, we felc our guide would be 
litcotBpIeCe without some ackitovledgemeitC of Che facC Chat cercalit 
kinds of problems which may arise In elcher seCClng can ofCen be 
cffecClvely dealc wlch chrough writing. This Is because vrlclngt 
far^^orc Chan speaklngv forces Che sender Co scand back aod Cake 
a look aC whac he Is saying. When a sCudent Is hurt, angry, or 
upseCt wrlclng Is che means whereby ahe can 41sc^*,ce herself 
8ufflclenCly f rem >ier experience to begin to observe Ic objeeclvely. 
Talking about our feelings often helghCens Chem^ so Chac we beeome 
even more aroused. In wriclng abouC our feelings, however, we are 
Inellned Co become mori dlspasslcnaCet more analytical and reflec- 
tive. When a sCudenC vlth emotional or behavior prot lems eomes Co 
us ready Co explode with feeling, we do him the most good^ InlClall/t 
by letting him vent It verbally, while we actively Ilscen. Ic is 
only afcer the sCudenC has "talked himself down" chat we can expect 
any kltid of coherence to emerge. Ac this stage^ writing offers a 
dlsclncC advantage over speaking/listening In that Ic leaves a 
permanenC record which can be re~examlned at a later Clme. 

In the three case studies which follow^ the common problem Is 
poor social Interaction and lack of appropriate relating skills. 




Although th# ttudents described ^re categorised eaotlonally 
disturbed, they could Just as well have been any other onher 
avceptlonallty* or no exceptionality at all. In other words* 
slttllar problems exist for all types of students* and It Is hoped 
that by studying the probles^^solvlng techniques etsployed here* the 
teacher vlll be able to apply then In other altuatlona. These 
atudents happen to be middle-schoolers , but the use of writing to 
reaolve conflicts Is generallzable to students of any age. Note 
that writing can either be assigned by the teacher, chosen by 
the students* or spontaneous. The important thing Is to capltallite 
on It, whenever and however It occurs. 

THRBE CASE STUDIES 

1- Kurc 

Kurt got Into trouble on the playground during lunch recess. 
He threw a softball with all hla force at a student who vasn^t 
looking. The playground supervisor* whose brother had lost an eye 
through a similar mishap* overreacted out of fear and rage. He 
picked Kurt up* swore at him, shook him, and slammed him against 
the school wall, 

Kurt came Into my room, shaken and angry. First I lat him 
vent, thea ^ asked him to tape record the whole Incident as he had 
experienced It, (Taping, like writing, promotes distance between 
the sender and his experience* and It too leaves a permanent 
Impression which can later be re-examined •) Hy goal at this point 
was not to ascertain whether Kurt^a action had been right or wrong, 
accidental or deliberate, but only to show him an acceptable way of 
discharging and dissipating hla anger. 



Vhen he had finished taping, Kurt vas rational eaough, though 
atlIX Irate, to consider different courses of action, Be ruled cut 
the tDQst passive solution, l,e,, letting the matter drop, because 
htt believed his 111 treatstent had been disproportionate to his offer^se. 
After considering various other alternatives, he decided to vrlte 
a letter to the school principal expressing his grievance, 

*Then students vrlte for themselves. It Is not 
appropriate for the teacher to crltlclxe mechanics, spelling, 
or language. Since Kurt^s Intended audience vas the principal, 
however, his letter vent through several drafts and revisions before 
It v«s considered acceptable. Kurt^s final copy vas a masterpiece 
of clarity, vhlch presented the following points (In order): 

a. The fact that Kurt vas having a problem vlth Teacher X. 

b. The cause of the problem (vhat Kurt did, vhat the teacher 
did), 

c. Hov l^rt felt about vhat Iiad happened (sorry for vhat he 
did, but undeserving of vhat he got) , 

d. How Kurt thought the principal could help solve the 
problem (fire the teacher or at least elicit his promise 
not to manhandle any more kids), 

Outcottg ; By the time Kurt had finished his final copy^ he 
vasn^t angry anymore. Only now could he think about putting himself 
In the teacher*s place, by trying to Imagine vhat he*d feel like 
and how heM react 1^ he saw someone repeating an action similar to 
that which had cost his brother an eye. He decided not to deliver 
the letter. 




2m D*V€ 

D4ve developed the notion thdt hlB refldln^ teacher v«b always 
ptcklDg on hla either for minor claasroon Infractions or for nothing 
at all. He said h^ felt he always got blamed for everything Just 
because he vaa an HO studenti and he wanted oe to set the teacher 
straight (In his words, "tell her off"). 

I told Dave I wasn^t going to do his talking for Him, but if 
he would be willing to confront the teacher with his feelings, I 
would arrange an interview time And be present for tooral support* 
Dave agreed to the meeting. 

Whereas in Kurt^a case talking (taping) was used as a pre^ 
paration for writing, in Dave^s case writing was used as preparation 
for verbal confronting* 

The feedback I gave Dave at this time was that he needed to 
back up his claim ("You're always picking on tae") with specific 
examples, and that he should restate his premise as an I-medsaga 
rather than a You-nessage (*'I^es sages'* own feelings; **you-messages'* 
assign blaioe)* Dave was then instructed to write the I-measage 
he wanted to deliver to his taacheri following this format: 

I'statement: I think/feel like/have the impression that,*. 

Premise: You're always picking on me 

Examples^ Last Tuesday you.., etc* 

Effect: When that happens, it makes me feel,,. 

Reactions Then, what l*d like to do is**. 

Conclusion; But what I really need (from you/for you to do, 
etc*) is.,, . 

Dave^s written message wa° evaluated for clarity and specificity 
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only; Dave parclclpaced In chc ^valuaclon by reading his message 
alouO Co ne and revising Ic uncll he f^lc sure that it accurately 
expressed vhac he vanted say. After teadlnj; the message out 
loud a fe*^ uom times, pave rehearsed delivering It without the 
script ^ntll he felt coafortable doing so, 

I arranged the meeting between Dave and his teacher for noon 
of the following day, Dave rehearsed his message with me again a 
short time prior to the appointment. The conference took place as 
scheduled. It vent very smoothly. By using the prescribed format 
(which was derived from an Effectiveness Training model)* Dave 
was able to comm>'Tilcate h*s feelings to the teacher In a non-hostile 
way without putting her on the defensive, 

OutcoBes i (1) Dave learned how to formulate an I-message, 
<2) He learned to use It an an effective way of communicating h.s 
feelings, (3) The teacher gained respect for Dave and there were 
no isore conflicts between theP, (4) Dave's claasroop performance 
and behavior Improved markedly, (5) Dave learned to take respon- 
5lblllty for himself rather than manipulate someone Into solving 
his problems for him, (6) Dave learned thar confrontation doesn't 
have to be a hostile encounter, 
3. D anny and Johmiy 

Johnny kept bugging Danny, another £0 student* on the playground 
during lunch recess, A fight ensued during which Johnny spit In 
Danny^s ear, 

Danny came l^^o my class crying after lunch* He was so upset 
he couldn^t work* He couldn't stop sobbing enough to speak, 1 
gave him a piece of white cocstructlon paper and a box of crayons. 
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B* rubb»d furlou* r^t tod oruges into the fktperi uklng angry 
tluhM Mnd s^i^lng clrclM. Finally the «Uehe« began to take 
thm form of letters. DIE tOO BASTARD, G^D- V-im USTiABD DIE. As 
be Jabbe4 angrily at the paper, hla dobs turned to geape, then 
blccupa, then alcvXy subalded. 

Through the hiccupa he told Me hla aad tale. Then he cried 
a little aore. While he dabbed at hie eyes, I asked hie vhat he 
wanted to do. Earlier in the year, he would have said '^Nothing,** 
In the desperate bope that If he dldn^t acknowledge the problem, 
It would go away. This day he astounded me by requesting a chance 
to confront Johnny In the principalis office, with both the prin- 
cipal and ne present. 

Johnny cone Into my room the next hour, took ^ne look ^t 
Danny and burst Into tears. 1 told blm I thought he had soicethlng 
to say to Danny, **0h yes, I do, I dot*' he sobbed. '*Would you 
be vllllng to B9y It In front of me and Mr. Y7" I aaked. *^h, yes* 
I will* 1*11 do anything." So off we vent the principalis 
office. 

In the prlnlcpal^s office I asked Johnny to begin by 
telling exactly ''hat had happened on the playground at recess. Choking 
back sobs he cooplled, then burst out, "Oh, Danny, Danny, so 
sorry, 1 dldn*t Jtean It, l*m sorry. I*m really sorryl** "But why,** 
squeaked Danny, ^^Why did you spit on me?" And this same Johnny, vho 
the previous year would have denied It to the very end, would have 
reacted to this confrontation by running avay to hide, responded 
bravely: "1 lost control of myself, Danny. I was on the ground, 
and everyone v«s on top of me. I got scared. I wanted to get out. 




I just loat control ^nd spit. I didn't mean to. Ohj Danny," - crying 
hArder * **t dldn^t Icnov It vae youl" 

Later In the day, aZonc with m In the ED room, Johnny told me 
he wanted to write an apology to Danny, and he did. tfe corrected 
hla draft for apalllng and punctuation, and h« reiwrote It <ieatly* 
The content waa straight from hla heart. 

Outcome ! Both boys underwent a painful growth process from 
which each emerged a Uttle wiser and more mature. They remalhc4 
friends till the end of the year. 
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Th« WlifCQMlii Wtltlng Ft^ject im n •ffott by tcbool 
tttchvrst coll«g« ficuXty^ tod curricula tptclsllfttft 
to l^tovf the t«*cMQg of vrltliis tt ftll ltv«lt of 
education. Th« Project it fucdftd by tfa« Uiiiv«rftlty 
of tfl«cooiia-Hidiiosi» thft Uiilv«rftlty of Vitconslti 
£xt«n«lofk» tbm Wi«coi»la Inptoratiit Progr««» aiul 
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cxpceeetd la thift guide do aot Q«ceae«tlly tepteaent 
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l&g the WlecQualii Writing Project ahould 
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